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Welcome to the ónew lookô Research 
Matters, redesigned to match the colour 
scheme of the UCP Marjon logo (and 
with thanks to Clayton Thomas for the 
óbannerô above).  As  editor of RM, I was 
delighted to find that I had more than 
enough contributions to fill this edition, to 
the extent that a óreportô on the 2008 
Learning, Teaching & Research  
Conference has been limited to a brief 
photographic account.  It was, as last 
year, an enjoyable opportunity to talk 
about the things we are interested in.  
Many of you enjoyed the reflections on 
research by Bob Lawson-Peebles, and 
he has kindly agreed to his talk being 
reproduced in these pages (pp2-3).   
Colleagues have also commented on the 
number and variety of projects  
underway in the institution, seemingly 
much greater than a year ago. 
 
Support for such activity will be further 
enhanced by the inclusion of a  
representative of the library on Research 
Committee, a role that Claire Stevens 

(Assistant Librarian) has enthusiastically 
taken on.  Claire is already working quite 
closely with the Research Co-ordinators 
and me, and has provided contributions for 
both this and the next issue of RM.  I am 
sure Claire would be happy to receive your 
research-related queries about the library. 
 
In terms of news on research projects, this 
issue is dominated by an óeducationô 
theme.  This simply reflects the  
contributions that were volunteered, rather 
than being intentional on my part, but it is 
perhaps fitting given UCP Marjonôs  
forthcoming application to the Open  
University for óAccredited Research Centreô 
status in education.  A successful  
application will mean that we can begin to 
recruit more post-graduate research  
students in this broad field.   
 
Finally (before I get back to marking), if you 
would like to write something for Research 
Matters, or think of an issue you would like 
to see covered, please do contact me.  In 
the meantime, have a happy summer all.   

The facility exists within the University College to conduct bespoke 
online research surveys and questionnaires by means of submitting 
an online survey request form to the Computing Services helpdesk 
(http://aldo/helpdesk).  A realistic timescale from the submission of 
the survey request form to the survey being available online is en-
visaged to be between four and six weeks (although this would de-
pend on staff availability, workload and success testing).   
 
All data would be collected using MS SQL Server 2000 and could 
therefore be exported to a format that statistical packages are able 
to import (normally xls or csv file format).  Please note that all data 
collected must be anonymous in order to adhere to the Data Pro-
tection Act 1998. The data will systematically be removed once the 
study has been completed so please make sure to back up any 
data.  
 
An example of the user interface of an online survey created in 

ASP.NET for a research project  can be seen to the right.  Survey 

request forms should be available on the Intranet in the near future.   

òI leave knowledge, for safe-keeping, to books and libraries and go fishing, sometimes for fish, sometimes 

for new knowledge.ó - Albert Szent -Györgyi (1964)  

On-line Research Surveys and Questionnaires - Ian St John 

http://aldo/helpdesk


Becoming A Researcher  
 
I want to talk about my work with 
Marjon, and how itôs related to 
my work as a researcher.  I have 
had a connection with Marjon for 
more than a dozen years, well 
into the last millennium.  That 
connection falls into three kinds.  
The first has been with Marjonôs Research Committee ï I 
am one of its longest-serving members, and certainly its 
oldest.  When I was asked to serve on the Committee, I 
said Iôd do it as long as I had voting powers and could  
express my views in a plain, direct manner.  In other words, 
my role resembles a modest version of an Independent or 
Non-Executive Director in a commercial company.  I am 
allowed to be unflattering ï and thereôs no penalty.  Iôve 
enjoyed this work!  It is to the credit of Marjon and  
successive Chairs of its Research Committee that they 
have treated my interventions in the constructive way that 
they were intended.  Iôm sorry to say that my work on the 
Committee will end in June, at the time that Exeterôs  
relationship with Marjon is being scaled down.  The second 
kind of connection has been as Exeterôs representative on 
quite a large number of interview boards.  Once upon a 
time, again in the last millennium, when I was Exeterôs  
Associate Dean of Academic Partnerships, I got to work on 
interview boards far outside my own specialism.  It was a 
lot of fun finding out how other disciplines worked and, as 
Iôll explain, it had an impact on my own work.  The third 
kind of connection with Marjon has been to do with audit.  
Iôve worked on a number of audit teams and review boards; 
both external (like Exeterôs five yearly review of Marjon 
when it was affiliated to Exeter) and internal (like a review 
of Research Degree supervision structures).  This too has 
been related to my research, usually in a more general 
way. By the unkind it would be said that this work reflected 
my voyeuristic tendencies.  Iôd like to think that it reflected 
my curiosity, and curiosity is I think the first stage in a  
research project.  Iôll come back to this point, too, in a  
moment.  These three kinds of activity, continued over a 
number of years, have given me an enormous respect for 
Marjon, and this is why I think itôs absolutely right that the 
annual conference here should be called ñA Celebration of 
Learning, Teaching & Research.ò 
 
I now want to move on to the process of becoming a  

researcher.  The use of the present 
participle is absolutely right, because 
research never ends; it is always 
starting afresh.  There are always new 
things to find out and learn, and this is 
one of the ways in which my work with 
Marjon has helped my work as a  
researcher.  It has given me  
confidence to look at other disciplines 

and think about the way that they relate to my own.  
There are, I think, three stages of both a research 
project and becoming a researcher: they might be 
called curiosity, understanding, and labour.  Curiosity 
is vital to a researcher to the extent that if there is no 
curiosity, there is no researcher.  It is possible for an 
uncurious person to be a theorist or a scholar, but it is 
impossible for a researcher to lack curiosity. (To be 
overly dogmatic, Iôd suggest that a theorist is primarily 
interested in discovering structures that abide by their 
own internal logic, and a scholar is primarily  
interested in questions of precision and accuracy; 
neither is happy with the messiness that often results 
from the exercise of curiosity.)  A good example of 
the researcher is the sociologist Zygmunt Bauman, 
who retired from the University of Leeds in 1990 and 
still, at the age of 82, is producing a book a year.  
When asked why he kept on working, he said: ñWhat 
drives me?  Curiosity, I suppose; the same urge that 
sent me 60 years ago to study philosophy and  
sociology.  Curiosity is a curious urge; one that is set 
to grow more insatiable as one strives to feed it.  
Ageing is of little help here.  Once married, life and 
curiosity canôt be separated.ò  As someone whoôs just 
taken late retirement from Exeter, I find that  
enormously encouraging, though I doubt that my wife 
would approve. 
 
Curiosity, then, is the vital first stage of becoming a 
researcher.  It leads you to look at the books  
surrounding the book you were seeking on the shelf.  
It is also like lateral thinking, that phrase coined by 
the Maltese psychologist Edward De Bono to indicate 
modes of thinking that lead to changes in perception.  
Curiosity is also related to serendipity, that faculty of 
making fortunate discoveries by accident, except that 
some of the curious might argue that no discoveries 
happen by accident.  But curiosity is only the first 

Becoming a Researcher - Bob Lawson-Peebles 

Preface  
 
Professor Bob Lawson-Peebles has served on the University Collegeôs Research Committee for over 12 years as the 
University of Exeterôs representative. We have benefitted enormously from his sound, independent advice usually  
delivered with a dash of humour. He has published 5 books and numerous articles on American Literature, the American 
Musical and American Landscapes. His paper to this yearôs Learning, Teaching and Research conference was  
extremely well received and it is published here with his kind permission. As you will note from his paper, Bob is due to 
leave the Research Committee in June and, on behalf of the University College, I would like to take this opportunity to 
thank Bob for his patience and unfailing commitment to the cause of Research at Marjon.  
 
Dr. Geoff Stoakes 
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stage.  To give an example: around the time of the 2001 
RAE the Vice Chancellor in Laurie Taylorôs University of 
Poppleton (that institution at the heart of the Times 
Higher Education) was looking for a way of distinguishing 
Poppleton from other Universities.  He wrote that in the 
University of Poppleton there is a higher proportion of 
staff intending to write a book than in any other  
University.  In other words, the academics at the  
University of Poppleton seem to score well on curiosity, 
but badly on understanding and labour.  This brings me 
to the second stage, understanding.  Understanding is 
the process of sympathetic transference, of putting your-
self in the place of another person, or another period, or 
thinking yourself into a structure that is different or new.  
As my terminology suggests, psychologists are  
particularly good at it, but it is an essential stage for all 
researchers.  Iôll give two examples of understanding.  
The first comes from the mathematician and philosopher 
Alfred North Whitehead.  In Science and the Modern 
World Whitehead wrote that: 
 

When you are criticising the philosophy of an  
epoch, do not chiefly direct your attention to those 
intellectual positions which its exponents feel it 
necessary explicitly to defend. There will be some 
fundamental assumptions which adherents of all 
the variant systems within the epoch  
unconsciously presuppose. Such assumptions  
appear so obvious that people do not know what 
they are assuming because no other way of putting 
things has ever occurred to them. 

 
A second example is provided by the anthropologist  
Clifford Geertz: 
 

The concept of culture I espouse é is essentially a 
semiotic one. Believing, with Max Weber, that man 
is an animal suspended in webs of significance he 
himself has spun, I take culture to be those webs, 
and the analysis of it to be therefore not an  
experimental science in search of law but an  
in­terpretive one in search of meaning. It is  
explication I am after, construing social  
expressions on their surface enigmatical. 

 
The third stage, labour, is the simplest but the hardest of 
all.  It is just the sheer hard work of communicating your 
discoveries with others.  It is the frequent drudge and 
occasional joy of chaining yourself to your desk until you 
have written the thing.  Fortunately, there is plenty of help 
available.  My own favourite is by the clinical psychologist 
Joan Bolker, and is called Writing Your Dissertation in 
Fifteen Minutes a Day.  I wish Iôd had it when writing my 
own Dissertation, and now regularly prescribe it for my 
own research students, and even more regularly for  
myself.  Itôs full of wisdom about writing.  Take, for  
instance, this: 
 

Iôve given this book the title Writing Your  
Dissertation in Fifteen Minutes a Day because I 
thought it would get your attention; but itôs also true 
that if you begin by working on your thesis fifteen 
minutes every day, youôll be dramatically  

increasing the odds that youôll finish ité. (ñEvery 
dayò is more important than how much time you 
spend, or how many pages you produce, or what 
quality of work you produce on any  
particular day.) 

 
The most productive writers, such as Thomas  
Macaulay, Anthony Trollope, Henry James, and W. H. 
Auden have adopted just this method of regular  
writing.  Perhaps now Iôm retired Iôll be able to do it, too. 
 
Iôll conclude by giving a brief personal example of the 
three stages of becoming a researcher.  My field is 
transatlantic cultural relations, which is an enjoyable 
field because it gives me permission to work on almost 
anything.  In 1985 I was working at Aberdeen  
University, and writing an article on the poet William 
Carlos Williams.  Iôd noticed that the Aberdeen  
University Archives had a signed first edition of  
Williamsôs Collected Earlier Poems.  Out of curiosity, I 
went over to the Archives and had it paged.  I opened 
the book, and a letter fell out.  It was from Williams to 
the Scots novelist Neil Gunn.  When I read the letter I 
understood for the first time why an American poet 
should feel sympathy for a Scotsman heôd never met or 
a Scotland that heôd never visited.  Williams wrote:  
 

I am an American completely given to the local 
idiom, you being a Scotchman will understand 
that in contradistinction to being stamped with the 
authority of the óestablishment.ô 

 
This, in other words, was the complaint of the  
marginalised against the dominance of English (as  
opposed to Scots or American) literature.   
 
And now we come to the laborious stage.  I drew the 
attention of the letter to the Archivist, and asked what to 
do with it.  Her response was: ñJust put it back in the 
book.ò  Overnight I came to understand just what a  
valuable document Iôd discovered.  Unfortunately, so 
had the Archivist.  When the next day I asked to  
photocopy the letter, she gave me a little lecture on the 
treatment of valuable documents.  So I had to make a 
handwritten transcript of Williamsôs typescript.  Since 
Williams was old and frail and made many typing errors, 
it took me several hours to do.  But the result was a  
second article on Williams that came out in 1989.   Iôm 
still proud of that article. 
 
1. Matthew Reisz, ñSenior Service,ò Times Higher Education 

21 February 2008, p.41.  

2. Alfred North Whitehead. Science and the Modern World. 
The Lowell Lecture, 1905. Cambridge: Cambridge Univer-
sity Press, 1946, p. 71.  This looks forward to Gramsciôs 
concept of hegemony. 

3. Clifford Geertz, The Interpretations of Cultures (1973; rpt. 
London: Fontana Press, 1993), p.5. 

4. Joan Bolker Writing Your Dissertation in Fifteen Minutes a 

Day (New York: Henry Holt & Co., 1998), pp.xvii-xviii. 

 



In a knowledge-based economy both our economic  
competitiveness and improvements in our quality of life 
depend on the effectiveness of knowledge sharing between 
business and higher education. 
 
Knowledge and skill transfer between business and higher 
education is of great importance in Englandôs regional 
economies as well as nationally. Universities have a role in 
fostering the establishment and growth of new companies; 
in working with existing companies both on the application 
of the latest technology and the successful application of 
more tried and tested technologies; and in working with 
business to develop the skills of the workforce at technical 
and professional levels. At their best, these links should be 
highly interactive, with each partner well aware of what the 
other can offer, and of what their needs are. 
 
With this in mind, the South West RDA (SWRDA) have  
outlined their plans for the future of Business Engagement 
(Strategic Plan 2008 ï 2013) and our funding will soon be 
changing to reflect this. 
 
As some of you will be aware, for the last 5 years, we have 
been involved with the Knowledge Exploitation South West 
(KESW) programme.  Boo...Hiss... I hear you say!   Well 
some of you may be pleased to know that this programme 
will be ending on 31st August 2008. 
 
The replacement scheme will focus on capacity  
building activities which the SWRDA describes as ñwhole 
region investment to support HE capacity for business  
engagement in its broad senseò and HERDA-SW are  
currently in discussions with the SWRDA to agree a  
programme of activity that effectively links Best Practice 
and Regional Need.  The new programme aims to start in 

September 2008. 
 
Although not confirmed, it is likely that our funding will 
concentrate on 3 broad areas: 
 

Enterprise training for HE staff and students 
(Mentoring schemes, Non Exec  

 Directors, Secondments for Academics) 
Creating Businesses (Proof of Concept, Business 

Plan Competitions) 
Regional Coordination (Networking, Flagship  
 Initiatives, Building new models for  
 Business Engagement) 

 
Outside of these broad areas, schemes like the 
Higher Level Skills pathfinder Project (HLSPP) which 
concentrates on providing Higher Level training for 
business and Great Western Research (GWR) will 
continue to operate.  There is also the possibility of 
activity around skills / vocational HE and Alumni. 
 
As the KESW project draws to a close, I would like to 
take this opportunity to thank everyone who has been 
involved with the project throughout the last few 
years, your expertise and  
commitment is truly valued and 
I look forward to working with 
many of you over the next 3 
years under the new  
Business Engagement  
Funding Stream. 

 
Mandi Barnett is the  

Business Development  
Coordinator. 
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Knowledge Transfer @ UCP Marjon...The Future of Employer  

Engagement for HEIs - Mandi Barnett 

Working with Kandinsky - Steve Pratchett 

Steve Pratchett has recently been using the 
work of Kandinsky to prompt 11-year-oldsô 
creativity in their art work.  Steve writes: 
ñKandinskyôs óSquares with Concentric  
Circlesô (1913) watercolour, gouache, black 
crayon uses the motif of concentric circles, 
which is a rich stimulus to use when  
engaging children in appreciating and under-
standing pattern.  The aesthetic elements in 
this work by Kandinsky, which can provide a 
focus for discussion and exploration,  
include: 

Colour (e.g. gradations, hues, primary, 
secondary, complementary, colour mood 
& luminosity) 

Line (e.g. concentric lines and bands of 
colour of different widths) 

Shape (e.g. asymmetrical circles, 
squares) 
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Annie Fisherôs recently published article in óLiteracyô  
discusses pedagogical dilemmas which accompanied the 
introduction of the National Literacy Strategy (DfEE, 
1998). Primary school teachers were urged to move 
away from ólistening to children readô, a practice deeply 
embedded in UK pedagogy, and to replace it with óguided 
readingô. The principles underpinning the practice of 
guided reading are concerned with the teaching of  
comprehension strategies and the development of critical 
literacy.   They involve changing group dynamics,  
fostering social interaction, creating cognitive stimulus 
and giving opportunities for children to form and justify 
opinions.  The teacherôs role is to guide the discourse 
and to provide an opportunity for pupils to learn to  
comprehend at a higher level by beginning to go solo 
under instruction. This is beyond basic monitoring of  
accuracy and fluency. 
 
Her small-scale research project addresses the  
perceptions of her Primary B.Ed. student teachers that 
what goes on under the name of guided reading in the 
classrooms in which they undertake teaching practice 
does not do justice to the term.  In particular, it examines 
the claim that fluent readers are still engaged in reading 
aloud, rather than being taught how to develop analytical 
strategies for comprehension and engage in the  
collaborative dialogue necessary to develop cognition 
and promote interpretive critical literacy.  
 
Using interpretive methodology, her enquiry examines 
episodes of guided reading in three case study  
classrooms.  In each episode examined, although some 
form of group reading was conducted, there was no  
opportunity for children to read silently, or engage in  
collaborative discussion, little teaching of inferential  
comprehension and none of evaluative strategies. 
 
The study reaches tentative, rather than conclusive  
answers. These suggest that the effective teaching of 
guided reading depends both upon the understanding of 
its psychological underpinning, and also on the teacherôs 

ability, through sharing responsibility for problem  
solving with the children, to build bridges between 
what is known and what is new.  Guided reading, 
properly undertaken, is an ambitious enterprise that 
requires a degree of confidence, understanding and 
knowledge. Literal comprehension is quite inadequate 
in todayôs world.  Even interpretive and evaluative 
comprehension will take our children only so far.  
They also need a critical literacy that enables them to 
view the constructedness of the world and of text, and 
gives them the power to think that both could be  
otherwise.   Such a conception transforms literacy 
from an instrumental, passive, responding process, to 
one in which the children are actively engaged in the 
construction of multiple meanings, learning that both 
the text and their responses are socially constructed.  
This cannot be achieved through a sequence of IRF 
(Initiation, response, feedback) exchanges to achieve 
a set of pre-determined right answers: it requires a 
different relationship between teacher and students. 
 
 It is hard for a young teacher not to conform to  
decades of established practice in ólistening to  
readersô.  But it is easier to try if there is a more  
evident theoretical framework to support the change, 
and if that framework can be provided by a more 
needs-led, lifelong approach to teacher learning.  If 
student teachers, and experienced teachers, can be 
persuaded that questions need to be genuine, and 
that exploratory dialogue considers all viewpoints in a 
quest for common understandings, perhaps guided 
reading will be seen as an learning opportunity rather 
than ótwenty minutes for listening to readersô. This 
area seems ripe for further research given the current 
shift of practice from the old literacy framework (1998) 
to the new, and a timely focus on comprehension.  
 
The full reference for the article is: Fisher, A. (2008) 
Teaching comprehension and critical literacy: 
investigating guided reading in three primary  
classrooms. Literacy, 42.1, pp. 19 ï 28.   
 

Teaching Comprehension and Critical Literacy: Investigating 

Guided Reading in Three Primary Classrooms - Annie Fisher  

Tone (e.g. tonal values of the colours) 

Pattern (e.g. combination of squares and circles, repeats, reflections) 

Texture (e.g. texture of the paper visible through the watercolour wash) 

Media (e.g. combining media of watercolour, gouache, black crayonò 
ñIf childrenôs creativity is not to be inhibited then they need to be moved on from 
mere copying and pastiche to using Kandinskyôs ideas as a ólaunch padô for their 
own ideas and explorations.ò  The striking results, examples of which can be seen 
here, are used to illustrate two subsequent articles in Start, the magazine for  
primary and pre-school teachers in art, craft and design.   
 
The full references of Steveôs articles are: 
Pratchett, S. (2008) Working with Kandinsky Part 1: Farbistude and beyondé 
START 25: 19-21  
Pratchett, S. (2008) Working with Kandinsky Part 2: Relief, tone and texture 
START 26: 19-21  
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A PhD study on teachersô professional identities - Timi Hyacinth 

Learning, Teaching & Research Conference 2008 

In the next few years I will be studying the professional 
identities of Nigerian English language teachers. My focus 
will be on the relationship between their assigned and 
claimed identities. Identities have been described as 
meanings which individuals or other people attach to the 
self (Burke 1980, Beijaard 1995). A person may have  
several identities which are mostly socially constructed 
(Turner et al 1987, Hogg and Abrams 1988, Branaman 
1997) and involve a process of self categorization which is 
sometimes done against the expectations of others in a 
social group (Stets and Burke 2000). The self is therefore 
viewed as being reflective of the social groups to which it 
belongs. A study of teachersô professional identities would 
therefore draw from not only their professional lives as 
teachers, but their lifestyles outside of school, as these 
affect their behaviour, practices, beliefs, and school  
effectiveness.  
 
In a recent pilot study which I conducted in Nigeria  
between March and April 2008, I met with 2 groups of  
Nigerian teachers and a few individuals who allowed me to 
share their perspectives of being teachers. One of these 
groups was made up of 6 female secondary school  
teachers. Using a nominal focus group technique (Stewart 
and Shamdasani 1990: 22) which allows for individual  
answers to a specific question to a group I asked a simple 
question: ówhatôs it like to be a teacher?ô It was not so easy 
to answer however, until one of the teachers drew on a 
metaphor to describe her experience of being a teacher. 
For Weber and Mitchell (1995: 22), metaphors are used by 
teachers as filters through which they assess their peda-
gogic knowledge (and in my opinion, their practice).  
Metaphors used were: ólightô, óbuilderô, ófashion designerô, 
óinterior decoratorô, ógardenerô and óplanterô. These  

suggested to me that participants held a view of teaching 
as either vocational or professional. I therefore tried to 
unearth their views about teaching. Of the six  
participants, two took the view that teaching was for 
them a profession, one participant saw teaching as a 
vocation while two others insisted that it was both a  
vocation and a profession (one teacher did not take a 
position). Some of their views are: 
 

 óJust like what sheôs said, I believe I am called 
to do itô (teaching as vocation) 

 
Teaching as both vocation and profession: óas 
a vocation you can stagnate but if you look at it  
as a profession you know you have to keep on 

progressing; build on itô 
 

óCan I go into a little detail? One of us gave an 
example of teaching to be a gardening thing. If 
you see yourself as a gardener, we have differ-

ent types of people who stay in gardens; flo-
rists and horticulturists, and the rest of them, 
their major goal is to see that whatever they 
are into, turns out to be is beautiful...ô 

 
When I asked them to plot their position on a continuum 
which separated teaching as a vocation from teaching as 
a profession, one of the teachers objected by saying a 
continuum could not adequately explain her perspective 
because she believes that the vocational and  
professional aspects of teaching were inseparable.  
Others concurred. I left the field convinced that I was 
onto something interesting. 

Clockwise from top left:  

Tony Atkin demonstrates  

Digimap;  

Excerpt from a poster by Helen 
Bowstead & Dave Harris; 

Morning coffee in the i-lab;  

More of the poster display; 
Samples from Learning Matters 
publishers 


